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AJCU DISCUSSION PAPER:
A REFLECTION ON OUR DISABILITY COMMUNITY AT
JESUIT COLLEGES AND UNIVERSITIES

A note on language: Readers will find here both person-first language (“person with a
disabilfry") and i'dc’nrir_v-_f‘frsr languagc' (“disabled person ”) to demonstrate the variety of ways
the di‘s'al:-i]fry community fdc’nr{fi(’s. We welcome readers to use either of these i'“L’Sp(’L‘rﬁ.f[
terminologies in local discussions.

Introduction

As colleagues from Jesuit institutions across the
United States, we are inviting our AJCU community
into a richer, theological reflection on our disability
communities. Over the past two decades, Jesuit
colleges and universities, like other U.S. higher
education institutions, have sought to provide the
best care and community for students, faculty and
staft  with  disabilities.
undcrgl‘;idLml:c and 1% of gl‘aduutc students idcmifj\-‘
as disabled, yet it is common for institutions to
report that they struggle to meet the needs of the

growing number of disabled students on campus. (1)

True to our ]gnuti;m roots, we discuss disabilit_\f in
this paper not through a legal framework, but
rather through the lived experience of physical,
procedural or societal barriers that limit access
for, and inclusion of, neurodivergent, blind, low
vision, d/Deaf, and hard of hearing individuals, as
well as those experiencing mental healch challenges

and those with cognitive, physical apparent, non-

apparent, or d_\.-namic conditions. (2)

Nationally, 21% of

How can we, as Jesuit colleges and universities,
actualize our mission with, for, and among the
disabled members of our communities? How can
we find fresh expression for a “faith that does
justice” and more fully recognize the gift that

disabled community members are to the whole?

Historically, institutions have not recognized the
dignity of people with disabilities. Although the
tragic abuse of disabled people has ancient
expression, the scientific and technological
revolutions of the Enlightenment period have
enhanced an ideology of normativity across the
globe that stands in stark contrast to the reality
of the diversity of creation. All too often, we
focus on non-disabled bodyminds as superior to,
or holier than, disabled bodyminds, despite what
we witness in the community of God’s making.
This bias is evident in institutions of every sort,
including our churches, ministries, healthcare
institutions, and the academic institutions in

which we are engaged. (3)
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As schools rooted in a mission of faith and justice,
AJCU institutions are called to pursue a different
way of proceeding, foregrounding disabled people
among us as essential members of our
communicies. Simp]_\-' put, we cannot ground
ourselves in a faith-based mission or communicy
without the presence, wisdom, and leadership of

disabled people.

The Bible and Disability

God takes credit for disabled people. When Moses
doubts his readiness to go before Pharaoh, “the
Lord said to him, “Who gives speech to morrals?
Who makes him mute, or deaf, or seeing, or blind?
Is it not I, the LORD?” (Exodus 4:11). As Rabbi Dr.
Julia Watts Belser points out, God offers a divine
accommodation to a disabled prophet through the
support of Aaron (the brother of Moses) and “God
affirms that Moses” mouth is, in fact, part of the

divine design.” (4)

Throughout Scripture, we encounter disabled
people at the forefront of the work that God
chooses to do with humanity. Moses has a speech
disorder. Elijah deals with depression and suicidal
ideation. Timothy is chronically ill. Zacchaeus is
likely a little person. Jacob walks with a limp. Paul
flesh.

disabilities are erased or cured in scripture, and

has the rthorn in che None of these
yet we easily erase them when we tell the stories.
In turn, we erase the ways God is at work in and

through disability today. (5)

Biblical references to the many mansions in God's
house (Jn 14:2), the many branches of the tree of
life (cf. Jn 15:5), and the many parts abiding in the
one body of Christ (1 Co 12:20) all suggest that our
human norm-imposing can limit God's creative

di\-'crsir_\-', God’s mission dcsigns for the world, and

the good news of liberation.

People from the disability community have long
shared experiences with God, from which members
of our communities can learn. In 1994, Nancy
Eiesland, one of the first authors in the United
States writing theologically on her experience of
disability (in The Disabled God: Toward a Liberatory
Theology of Disability), challenged the then-
prevalent models of disability and their focus on
needs rather than liberation from oppression. (6)
The Bible has been misused, historically and in the
present day, to with

stigmatize  persons

disabilities, butr it also has much to offer a
liberating discourse surrounding the experience of

disability.

We know from none other than Jesus and attested
to by the Spirit at Pentecost (Acts 2:1-12) that
God's house is welcoming to people from every
culture, race, gender, tongue, and ability in the
world. Opportunities will surely be encountered in
meeting the challenges of accommodating,
affirming, and advocating with and for people
belonging to cultures, races, genders, languages,
and abilities that are different from the local,
familiar, and normative. However, to veer from
the wide-armed example of Jesus is to act contrary
to God’s hospitality and mission designs for the

world.

John's revelation of eternal worship in the heavenly
realm describes, “a great multitude that no one
could count, from every nation, from all tribes and
peoples and languages, standing before the throne
and before the Lamb” (Revelation 7:9). Similarly,
today many understand God’s intention for the
church as “creat[ing] a community where distinction
could be displayed without reservation—a plan of
unity with diversity,” a plan that includes disabled

people signing ASL in worship. (7)
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Tragically, a very great number of people in ages
past and still today have been refused full entry
into communities of friendship, scholarship, and
worship, communities to which many of us belong
and proclaim to be welcoming. Many of these
communities and their leaders will have much
explaining to do when the Spirit of truth and love
asks, “Why"? Or in turn when they ask, “When,
Lord, did we see you hungry, thirsty, naked, sick,
estranged, or imprisoned” (Matthew 25 31-46)?
Our ignorance in failing disabled people in our

communirties will not save us.

Jesus offers the answer to such a question: “Depart
from me, for I was in a wheelchair and you gave me
no ramp; I was Deaf, and you gave me no interpreter;
I was blind, and you gave me no visual descriptions. I
needed an accessible bathroom, and you did not
install one because it was too expensive. I asked you
not to insult me by sayving disability slurs and you
laughed at me. I was disabled, and you did not
accommodate me. Whatever you did for disabled

people, you did for me.” (8)

Jesus and Disability

Jesus’ ministry consistently demonstrated his profound
care for the marginalized, including individuals with
disabilities. The Gospc]s record numerous encounters
where Jesus interacted with disabled people, revealing
his transformative healing, inclusivity, and the
significance of faith and community. This reflection
explores three key scenarios: (1) when Jesus reaches out
to a person with disabilities, (2) when a person with
disabilities reaches out to Jesus, and (3) when a
community intervenes to bring a person with disabilities
to Jesus. These scenarios teach us lessons about models of

disability, addressing access needs, the role of autonomy,

in I_'t‘l'l;'lt‘pt‘i'ldt‘l"kt‘t‘.. a i'ld communi Ly care.

Zacchaeus
In the Gospel of Luke, Zacchaeus, described as

“short of stature” (Luke 19:3), seeks to encounter

Jesus as he travels throughout Judea proclaiming

the good news to all people, including, as Amos
Yong describes, “those with disabilities and those
who are temporarily able-bodied.” (9) Zacchaeus
desires to see Jesus but the crowd obstructs his
view. To provide himself access to Jesus’ teachings,
he climbs a sycamore tree, defying cultural norms
that deemed such actions undignified for a free
man. (10) His determination captures Jesus’
attention, leading Jesus to call him down from the
tree. In a surprising move, Jesus invites himself to
Zacchaeus’ home. This action provokes the crowd
to grumble, “He has gone to be the guest of one

who is a sinner” (Luke 19:7). (11)

Over centuries, a narrow medical model has too often
projected disability as an individual flaw to be
corrected, cured, or overcome. Even earlier,
Zacchaeus’ short stature would have been understood
in the first century as a personal deficiency. (12) But a
current and evolving social model of disability, in
contrast, asserts that exclusion and limitations are
primarily created by societal = structures. (13)
Zacchaeus’ difficulty in seeing Jesus relates to
conditions of the location where Jesus was speaking
(i.e., a flat surface, a crowd with taller people, and no
mechanism to move to the front for visibility). His
tux-coilccting prof‘cssion, associated with corruption
and Roman oppression, further compounded his
social exclusion. In this framework, Zacchaeus’ height
and profession as a tax collector marked him as an

outcast in society and in need of remediation.
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Jesus does not alter Zacchaeus' short stature or

demand that he rechink his status as a liccle
person. Instead, Jesus recognizes and affirms him,
calls him by name, and dines with him—restoring
his place in the community. This radical act
dismantles the social barriers imposed upon
Zacchaeus. Jesus' actions affirm that Zacchaeus’
worth is not defined by societal prejudices but by
his capacity for transformation and inclusion in

the covenant communirty.

By proc]aimil‘lg. “'l‘odzi_\-‘ salvation has come to this
house,” Jesus restores Zacchaeus’ dignity and

His

Zacchaeus is also a “son of Abraham™ directly

belonging (Luke 19:9). declaration that
counters community norms, affirming his righcful
place among God’s people (Luke 19:10). In doing
so, Jesus removes the social barriers chat had

labeled Zacchaeus an outsider.

The story of Zacchaeus exemplifies how Jesus’
ministry aligns with the social model of disability,
mnphusizing inclusion. Zacchaeus’ true
transformation comes not from a physical change
but from a social and spiritual restoration. To be
clear, Jesus does not "fix" Zacchaeus bur redefines
societal perception, shifting the focus from
individual deficiency to communal inclusion. This
story serves as a broader theological reflection on
how Jesus’ mission involves breaking down socially
constructed barriers that exclude individuals based
on physical, social, or moral judgments. It reminds
us that rcrue healing is not about physical
restoration but about dignity, inclusion, and

radical acceptance in the kingdom of God.

Bartimacus

Bartimaeus, a blind beggar in the Gospel of Mark,
learns that Jesus is passing by and cries out, “Jesus,
Son of David, have mercy on me!” (Mark 10:47).
Despite being rebuked and silenced by the crowd,
he persists and “cries out even more loudly, ‘Son of
David, have mercy on me!™ (Mark 10:48b). As
observed in Scripture, the crowd often serves as an
obstacle to those seeking Jesus’ attention. (14) Yer,
Bartimaeus’ unwavering determination compels
Jesus to stop and call him forward (Mark 10:49).
Bartimaeus immediately “throws off his cloak”
(Mark 10:50a) in response to Jesus’ call—an action
symbolizing both his readiness to approach Jesus
and his trust that Jesus will provide everything he

needs. (15)

When Bartimaeus stands before Jesus, Jesus asks him,
“What do you want me to do for you?” (Mark ro:51a).
Through this simple question, Jesus profoundly
demonstrates to the crowd the importance of
respecting disabled people’s autonomy. Given that a
blind beggar would likely have been the object of pity
for his disability or ignored altogether, Jesus’ act is a
radical one. Instead of assuming that Bartimaeus
wants physical transformation or any other form of
assistance, Jesus invites him to speak for himself, to
define his own needs. This recognition of Bartimaeus’
agency is a powerful moment, reflecting the
importance of allowing individuals to express their
desires and access needs in crearing a community.
Jesus reaches out to Zacchaeus and Bartimaeus seeks
out Jesus. We now turn to a third story that

highlights another essential aspect of inclusion:

interdependence and community care.
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The Paralyzed Man

The paralyzed man and his friends in Mark 2:1-12
work together to encounter Jesus. Unable to access
Jesus due to the dense crowd, the man crusts his four
friends to lower him through the roof of a house
where Jesus is teaching (Mark 2:3—4). Isaiah O.
Abolarin notes that these friends and the paralyzed
man dug through the roof to provide the man access
to Jesus. (16) Alchough there is no recorded
expression of faith or intention from the paralyzed
man or his friends, “Jesus saw their faith” through

their actions (Mark 2:5).

The effort that the paralyzed man and his friends
made to reach Jesus underscores the importance of
breaking down physical and structural barriers to
access. While the paralyzed man faces social and
stcructural obstacles such as the crowded house,
these barriers can be overcome. (17) The paralyzed
man is not passive, just as disabled people are not
passive actors when others care for them. He
demonstrates his faith while risking his healch and
wellbeing, as he is transported under inaccessible
conditions. Scripture is rife with similar examples
of how Jesus upends the culturally assumed place

of disabled persons.

The disability community values the concepe of

interdependence - the idea that we are all
interconnected and rely upon each other and the
community of creation for our wellbeing (not just
disabled people). To be human is, by definition, to be
interdependent. The story of the paralyzed man thus
demonstrates the importance of collaborative efforts
for access. It highlights the communal responsibility
to ensure everyone has access to the communities we

create, mirroring our contemporary call for disability

justice within faith communities.

Rather than portraying disabled individuals as
passive recipients of charity, the story of the
mvices us to embrace

ideal. (18)

contributes, disabled or not, in the act of creating

paralyzed man

interdependence as the Everyone
a space where all can flourish. The paralyzed man’s
active membership in the community transforms
and strengthens the faicth of those around him. As
the United States Conference of Catholic Bishops
states, “the Church must do all in its power to help
ensure persons with disabilities a secure place in
the human community” as part of the “central
3 .‘ - -‘ -5 o T »
meaning of Jesus’ ministry.” (19)
Zacchaeus,

narracives 0{‘

The New

Bartimaeus, and the paralyzed man provide profound

Testament

examples of inclusion, transformation, and
community in the ministry of Jesus. Each sheds light
on the communal nature of Jesus’ healing and the
importance of eliminating social inhibitors o
encountering the transforming power of God. These
stories challenge us to move beyond individual
models of disability to embrace a more inclusive and
relational understanding of the kingdom of God—
one that calls us to build communities where all are

valued.

The Wounds of St. Ignatius Loyola and Disability

The Society of Jesus (i.e., the Jesuits) was founded by
a man who knew the realities of disability intimately.
Given his sudden injury and its permanent impact on
his mobility, St. Ignatius might reasonably be
considered disabled. Focusing on this dimension of
his story puts us in a new relationship with disability
dimension of Jesuit higher

as  a constiturive

education.
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In 1521, Ignatius, a soldier and courtier of Spain, was
scriousl_\-' wounded in a baccle with the French b_\_-' a
cannonball that shactered his leg. The injury was life-
changing. Ignatius endured mulciple surgeries and
many months of bedrest. He walked wich a limp,
remained limited in his physical capacities, and likely
experienced significant physical pain for the duracion
of his life. While we often talk about the agony of his
surgeries, rarely do we spend time highlighting the

decades-long consequences that followed.

Madeline Jarrett’s poem, “Ignatius ].impcd,“ invices
us into Ignatius’ experience of disability through

the door of prayerful imagination:

Did people stare at him when he walked by them? Not
in the “look at this holy man” way, but in the way that
people stare at those who limp: just as they are just
about to meet his eyes, their gaze darts to his legs as he
moves toward them on the dirt road. Then, only then,
do they meet his eyes, as disgust, pity, or voyeuristic

questions linger in theirs.

Imagine his uneven gait: one hip hiking higher than the
o o L [

other, one foot hitting harder than the other, his steps out
of tune. Did the limping foot have thick, painful calluses?
Did others have to slow their walking pace when they
walked beside him? Did he ever get left behind because he
couldn’t keep up with the group? How often did people ask
him: “What happened to you? When will you heal?” And

did he ever get tired of answering them?

What did his disablement teach him? To navigate rooms so
that he would always be positioned to lean on a nearby object?
To savor the value of slowness, and to release the tempration to
always oy to hurry everything — and everyone — along? To
look into the eyes of the people he met? To notice the woman off

to the side, and to move beside her? To recognize the scar on the

childs flesh and say, “me, too™? (20)

It is altogether fitting that the feast day of St. Ignatius
falls on July 31, the last day of Disability Pride Month.
The disablement of Ignatius was the spark of his
conversion and his spiritual journey. It was the catalyst
of the Jesuit heritage, tradition, and community. Thus,
Jesuit colleges and universities have a particular
interest in supporting the disability community on our

Clll’llthSt‘S.

[gnatius’ experience makes the issue of disability at
Jesuit colleges and universities central to our identity.
Our founder would need accommodations to navigate
our campuses — perhaps more time to get from class
to class, elevators to get to fifth-floor classrooms, or
excused absences for d;l_\-'s when his lcg was spasming.
It invites us to consider not onlv\’ our 1‘esponsibilities
for fully including disabled students, faculty, and staft
on our campuses, but also to (a) recognize disability as
something other than a negative reality, (b) to promote
a culture that honors various experiences of disability,
and (c) recognize the gifts and wisdom that disabled

penple b ring to our communities.

The relationship between St. Ignatius’ experience of
disability and the evolution of his vocation deserves
thorough  consideration. Ignatius’ values shifted
dramatically after his disablement. Where his priorities
once revolved around wealth, status, swagger, and a
self-centered conception of achievement, he came to
recognize true value in the slowness of thoughtful
discernment, genuine 1‘C1:11:101"15hip, and imagination.
The Spiritual Exercises reflect this: the value of time
spent in “non-productive” reflection, which forms the

very bedrock of human existence for Ignatius. (21)
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Efficiency and  endless, unimaginative  task
performance have become the idols that many of us
worship daily, and they can substitute for depth as
primary indicators of “success,” in university settings.

(22) However, the journey of St. Ignatius witnesses

values that exist outside of material conceptions of

worth. In rthe tradition of our founder, Jesuit

insticutions are called to do che same.

Possibilities for Future Growth
Our shared commitment to the Jesuit value of cura
personalis and community in diversity reminds us
to treat each other with respect, to care for one
another’s holistic well-being, and to strive for
continuous growth and development — in ourselves
and in our communities. Continued reflection and
collective discernment on the

individuals with disabilities in our communities is

needed to chart the best way forward for each of

our campusces, but some gL‘]'IL“I“:ll concepts are

already clear.
AJCU colleges and universities are called to:

¢ Tirelessly promote the active development of a
culeurally competent and honoring campus
climate for our disability community in every
area of campus life;

* Expand our efforts beyond the student
community (which has traditionally been the
focus of disability advocacy on our campuses)
to include the entire campus community;

* Publicly acknowledge this work as a priority
for resources and part of our shared mission
and values;

* Strive to move beyond compliance, and even
inclusion, to true kinship, learning from the
disability wisdom already available in our

communities;

experiences of

* Acknowledge that including the perspective of
disabled persons in our campus initiatives is
critical for both cura personalis and cura apostolica
(i.e, care for the work), since our institutions

cannot thrive without the inclusion of all.

The best practices outlined below are a general
overview of ways to create a culture of access. This is
a “starter list” that will affirm the work of many
schools, and that all will be able to shape and
advance. Specific needs and approaches will vary
according to the reality of the individual institution
and the specific needs of the community. We
encourage each AJCU campus to identify their own
immediate and long-term priorities, and to seek out
the resources — spiritual, community-based, financial,

and personnel — necessary to make them a reality.

1. Attitudinal Acccssibilit_y
* Foster a \\’C]coming and inclusive campus climate
where students, staff; faculty, alumni, and guests with
disabilities feel valued and respected. Ensure that this is
ITICITI]JCI‘S \-\"1’10 are

inclusive of communicy

neurodivergent, blind, low vision, d/Deaf, hard of

health

challenges, and anyone with a cognitive, physical,

hearin experiencin long-term  mental
& F g &

apparent, non-apparent, or dynamic disabilicy.

o Celebrate disability as a part of human diversicy
and the disability wisdom that students, staff; and
faculey members bring to our campuses.

o Address

challenging ableist attitudes and behaviors

stigma and discrimination by

through  campus  programming  and
communications.

© Employ the ares (ie, campus physical
environment and marketing, as well as arts

l_')l'()gl'illl’lll"lillg) Lo communicate a context 0[’

valuing disability.
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* [nsure thar organizations / units across campus

proactively solicit input from participants on
barriers to access, and how to address them.
students, staff, and faculty  wich

disabilities to peer mentors.

© Create opportunities for students, staff, and
faculty with disabilities to connect with
others on campus.

o Support staff and faculty organizations for

disabilities to  build

individuals  wich

around  shared
Example: Disability

Group (ERG).

o Strategically

communitcy experiences.

Emplo\-'ee Resource

recruit  disabled  students,
faculty, and staft for the benefit of the entire
campus Community.

© Develop support for disabled faculty in the

pl‘Ull’lOL‘iOﬂ. renure, 1li'ld t‘\-‘i‘.llliitiﬂi] process.

Provide accessible and culturally competent
mental healch services vo all students, staff, and
faculey.

Encourage the Mission Integration Office and
C;lmpus Ministry to incorporate inclusive
approaches toward persons with disabilities into
formation programs, retreats, and literature.
Provide resources and funding for student
organizations connected to the disability
community and experience on campus.

Offer sensory tools in established locations on
campus to meet the sensory needs of the
community and destigmatize negative actitudes
toward 1"1CL|1‘L‘)di\-'C1‘gcnr community members,

including behaviors historically referred to as

“stimming.”

2. Digital Accessibility

Provide access to and support for assistive
technologies, such as screen readers, text-to-
speech software, braille displays, and hearing
aids to all community members.

Ensure that all campus technology, including
online platforms, and

websites, learning

software, is accessible to users wich

disabilities.

o Adhere to WCAG 2.1 AA (Web Content
Accessibility Guidelines).

© Conduct accessibility audits of websites
and online systems on a regular cadence to

ensure access.

Provide options for online learning that meet
the needs of students with diverse learning
styles and disabilities. Invest in educating
faculty and student-facing scaff on approaches
that support neurodivergent students’ growth
and thriving.

available in

materials

o Make
accessible formats (e.g.,
audio recordings, and large print).

course

electronic texrt,
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3. Physical Accessibility

Incorporate Universal Design principies into
all new construction and renovations. This
environment  is

ensures that the Dbuile

accessible to the widest range of users,
including those with mobility, sensory, and
cognitive  disabilities.  Examples:

Ramps,

elevators, automatic doors, accessible

restrooms, curb cuts, benches, and level

pathways.

© Lecture Halls: Ensure adequate sightlines,
hearing loops, adjustable LED lighting, and
accessible seating options.

o Laboratories: Provide accessible equipment,
heights, and workspaces.

o Sensory and quiet environments: consider
creating sensory seeking, sensory avoidant, or
quiet spaces or hours to support sensory

access needs.

4. Academic Accessibility

Academic Accommodations: Establish a well-
funded, appropriacely staffed, and leadership-
supported disability services office.

© Coordinate accommodations and  support:
Provide individualized support plans based on
access needs (e.g., extended time on exams, note-
takers, alternative test  formats,  assistive

technology).

o Facilitate communication and education: Serve as

a liaison berween students, faculty, and staff, and

families to educate about the necessity of

accommodations in academic environments.
o Promote awareness: Conduct disability awareness
training for the entire community, students, staff,

faculty, and families to promote acceptance and

reduce discrimination about accommodations.

* Faculty and Staff Training and Support:

Prepare the campus community for change by
emphasizing the importance of disability
inclusion effores. Equip faculty and staft wich
the knowledge and skills to support students
with disabilities in the classroom, in co-
curricular spaces, and on campus. Ensure that
this is inclusive of community members who
are neurodivergent, blind, low vision, d/Deaf,
hard of hearing, experiencing long-term
mental health challenges, and anyone with a
cognitive, physical, apparent, non-apparent, or

dynamic disabilicy.

Flexible Course Design: Given that courses
designed with Universal Design for Learning
(UDL) generally support higher retention for
all students, encourage faculty to explore new
ways of thinking about effective teaching.
Provide support and training for faculty to

develop new methods of instruction.

© Create UDL lc‘:lrning environments that
are accessible to all students from the
outset.

o Offer alternative assessments — provide
options for students to learn and

demonstrate understanding in a variety of

ways that support a range of learning

styles and cognitive disabilities.
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5. Ongoing Evaluation and Improvement

* Cultural Climate Surveys: Collect data on
student, staff, and faculty experiences with
disability services and campus accessibility.

* Regular Reviews: Conduct regular reviews of
disability policies and practices to identify
areas for improvement.

Audirs:

accessibility audits of campus facilities and

* Accessibility Conduct  periodic
technology to identify areas for improvement.

* Student Leadership Opportunities: Encourage
and support the involvement of students with
disabilities in  campus governance and
leadership roles.

* Gather Student Feedback: Regularly solicit

feedback on

and  incorporate  student

accessibility and inclusion initiatives.

Conclusion

Creating an inclusive campus environment for
students, staff, and faculey with disabilities requires a
multifaceted approach addressing the physical,
academic, sensory, social, and emotional needs of all
in our community. Rather than viewing this as
burdensome, the life of St. Ignatius Loyola and our
disabled community members remind us that
disability can be, in immense measure, a catalyst of
remarkable creativiry, Spirituu] wisdom, and value
from which we all benefit. Disability witnesses to a
different way of being in the world that reflects more
deeply the priorities of our founder and the Spirit of

God that guides us.
i

The mission of AJCU schools calls us to continue

to grow with intention and commitment as
welcoming and inclusive destinations for persons with
disabilities — to be schools of choice for students,
faculty, and staft in the disability community. The

Magis requires no less.

QUESTIONS FOR REFLECTION

How do I encounter and learn from
disabled persons in my Jesuit
institution and in the AJCU network?
What is the quality of those
encounters? Where do I notice my
own ableism arising in
thought or action?”

Where is my Jesuit college or
university rhriving in its [iﬁ’ as a
disabiliry—afﬁnning and celebraring
campus? Concrerely, what can we do
next and who should be involved?

How might I help to advance our
mission through a deeper
commitment to the disabled students,
faculty and staff in my community?

ku-.i !‘;ul )

Sculpture of St. Ignatius Loyola (AJCU)
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